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Abstract: English is a language that is generally difficult to 

understand for most students. Providing reading materials is one of the 

necessary approaches that should be undertaken by professors. This 

research aims to explore information regarding the needs of students in 

learning English and describe how reading materials for law students 

at a university in Surakarta, Indonesia, are designed. The research and 

development (R&D) method is employed, implementing the ADDIE 

model (Analysis, Design, Development, Implementation, and 

Evaluation). The results indicate that the majority of students greatly 

require materials that can enhance their reading skills. After the reading 

materials are designed and implemented in class, an evaluation is 

conducted to further develop the materials. The evaluation results, as 

responded to by students and expert professors, indicate that the 

materials align with the students’ needs. The average percentage of 

students’ needs fulfilled by the reading materials is 84%, while the 

average assessment percentage from the experts is 90.4%. This 

demonstrates that the reading materials are valid for use as English 

learning materials for law students.

 

INTRODUCTION 

The importance of reading in ELT is undeniable. It is considered the most fundamental 

skill (McDonough et al., 2013; Nunan, 2003; Patel & Jain, 2008), in which the students can 

explore or broaden information, knowledge, and their understanding of the culture (Harmer, 

2008; Patel & Jain, 2008), to set up the meaning from the discourse and interpret the 

information by combining the text with their background of knowledge (Grabe & Stoller, 2019; 

Harmer, 2008; Nunan, 2003). Reading in English holds significant importance for law students 

as it brings numerous benefits that cannot be overlooked. By reading in English, students can 

access global legal resources encompassing various perspectives, cases, and legal viewpoints 

from different countries. This broadens their understanding of international legal systems and 

enables them to compare and analyze differences in legal approaches between nations. 

Additionally, the ability to comprehend legal texts in English also becomes an advantage in the 
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increasingly interconnected global legal profession. Moreover, since most leading academic 

literature and legal journals use English as the primary language, proficiency in reading in this 

language becomes a highly valuable skill for law students aiming to engage in in-depth 

academic discussions and legal research. Thus, the importance of reading in English for law 

students not only expands their knowledge but also enhances their skills in understanding, 

analyzing, and interpreting law within the context of a globally integrated world. Based on the 

2018 curriculum (Graduate Competency Standards and Graduate Learning Outcomes, 

Directorate of Islamic Higher Education, 2018), the main purpose of teaching English is to 

focus on students’ attainment of knowledge, up-to-date, mastering technology, and ability to 

communicate well spoken and written in the English language to develop their competence in 

their expertise globally (Zulaiha & Triana, 2023). In other words, it can be said that English 

subjects especially reading skills will take a crucial role in all non-English major programs. 

The determination to take reading as the most important English skill is intended to deepen and 

expand students’ knowledge to reach and enter the global world based on their expertise.  

Related to reading skills, some researchers have examined that reading comprehension for EFL 

students especially ESP students should be given more attention. By increasing reading ability, 

the students will have better effects on the others’ English skills such as vocabulary, spelling 

and writing (Umwari & Zulaiha, 2023). Besides, it will make greater progress and development 

in their academic success for the future as well (Harmer, 2008; Nunan, 2003; Zulaiha & Triana, 

2021). It can be said that mastering reading skills will become a key point to mastering the 

other language aspects.  

Many strategies, approaches, and programs have been addressed to meet the reading 

objectives. Genre-based reading strategies have the potential to facilitate students in easily 

comprehending and understanding texts. This is attributed to the fact that these strategies 

provide students with diverse reading activities aimed at enhancing their reading skills, such 

as fostering vocabulary acquisition and grammatical proficiency (Triana & Zulaiha, 2022). By 

engaging in these activities, students not only develop a stronger command of language but 

also become adept at analyzing the structure and features of different genres, further enriching 

their reading comprehension. Additionally, genre-based reading strategies promote critical 

thinking and encourage students to engage deeply with the text, fostering a more holistic 

understanding of the content (Fitrawati, 2012).  Genre-based learning can enhance students’ 

critical thinking skills. By understanding the structure and characteristics of each genre, 

students can develop the ability to analyze information deeply. This is because they are 
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encouraged to comprehend the purpose and audience of every type of text they study. Reading 

approaches as the nature of learning to read, namely interactive approach, a combination of 

bottom-up processing and top-down processing, is almost always a primary ingredient in 

successful teaching methodology because both processes are important and were suggested to 

develop reading abilities (Brown, 2000b; Debat, 2006). An intensive reading program serves 

as an effective and enjoyable method for students to learn English as a foreign language. It 

provides an alternative to intensive reading courses and offers significant development of their 

English language proficiency. Moreover, the program fosters intellectual growth, broadens 

students’ perspectives, and enables them to embrace others’ thoughts without compromising 

their ability to make fair judgments. Additionally, students can share positive perceptions about 

the program (Aka, 2019; Husna, 2019). Therefore, certain approaches, strategies, and programs 

can be proposed to increase students’ reading proficiency. 

Based on the explanation above, the English reading material for students is planned with 

the primary aim of enhancing language comprehension within legal contexts. Besides 

furnishing general knowledge of the English language, the material is designed to offer specific 

insights within legal frameworks, introducing pertinent terms and concepts, and providing a 

profound understanding of legal texts in English. Consequently, students will not only enhance 

their language proficiency but also acquire a better understanding of legal terminology and 

structures in English, as well as issues pertaining to legal cases. The researcher formulates the 

problem as the following: (1) What are the needs of law students regarding reading skills? And 

(2) How are the reading materials of law students at a university in Indonesia, in this case, 

Universitas Islam Negeri Raden Mas Said Surakarta, developed?  

 

LITERATURE REVIEW 

The Needs of ESP Students 

The analysis of ESP students’ needs in higher education institutions is crucial due to the 

significant diversity among students. The needs analysis for ESP (English for Specific 

Purposes) students is crucial as it plays a pivotal role in directing the design and development 

of learning programs tailored to their needs (Yahya & Said, 2019). Each student possesses 

varying educational backgrounds, interests, and learning objectives. By conducting a needs 

analysis, educators can identify the specific needs and capabilities of each student (Nunan, 

2004). Consequently, learning materials can be tailored precisely to match the individual needs 
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and capacities of students. This not only enhances the effectiveness of learning but also ensures 

that each student can achieve their learning goals optimally. 

The importance of needs analysis for ESP students is also evident in the curriculum 

development process. Every academic program or course has specific contexts and 

requirements that need to be considered when designing learning materials (Bartnikaite & 

Bijeikiene, 2017). By analyzing students’ needs, instructors can design materials that align with 

the field of study or expertise being pursued. This approach makes learning more relevant and 

engaging for students, facilitating better comprehension of concepts. Educational research 

emphasizes the importance of aligning curriculum materials with students’ needs and 

preferences. When students perceive the taught material as relevant to their needs, they are 

more likely to be motivated to learn and actively participate in the learning process 

(Kanokpermpoon, 2023). Therefore, needs analysis for ESP students not only aids in enhancing 

the quality of learning but also fosters a more inclusive learning environment focused on 

students’ needs. 

The needs analysis for ESP (English for Specific Purposes) students pursuing law 

programs at the university level holds significant importance. As law students, they require a 

strong command of the English language to comprehend and apply various legal terminologies 

in the current global context (Bhatia, 2023). In this regard, needs analysis can assist instructors 

in identifying the specific needs of law students, including their understanding of legal 

language, skills in writing legal documents in English, and ability to communicate effectively 

in professional settings (Zulaiha & Triana, 2023). Furthermore, needs analysis can also direct 

attention to particular aspects of the English language necessary for the success of students in 

legal studies. For instance, law students may need strong listening and speaking skills to engage 

in class discussions, negotiations, or legal presentations. Tailored ESP instruction addressing 

these needs can help students develop the communication skills required in the legal 

professional environment. 

Needs analysis enables instructors to design curricula and learning materials aligned with 

students’ career goals in the field of law and related technological advancements. Needs 

analysis allows ESP teaching to be tailored to the diverse needs of students, including career 

preparation in various legal fields, ranging from international law to information technology 

law (Nugroho et al., 2021; Triana & Nugroho, 2021). By considering this spectrum of needs, 

learning programs can be designed to encompass various aspects of legal language and 

technology relevant to current developments in the legal profession. This includes mastering 
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specialized vocabulary, developing effective communication skills in professional contexts, 

and gaining a deep understanding of the implications of technology in legal practice 

(Retnaningsih et al., 2023; Rizqi, 2023). To ensure relevance with legal practice and 

contemporary jurisprudence, English reading materials should be regularly reviewed and 

updated. This can be achieved through collaboration with leading legal practitioners, lawyers, 

and academics engaged in the latest legal research. Additionally, the publication of recent 

articles and case studies reflecting current legal developments can also be incorporated into the 

reading materials. The frequency of review and updates should align with significant changes 

in law and legal practice, which may vary depending on specific legal fields and legislative 

changes. Ideally, reading materials should be reviewed at least once per semester or academic 

year, but more frequent reviews may be necessary if there are significant legal developments 

impacting the learning materials. With this approach, reading materials will remain relevant 

and beneficial for law students in understanding the evolving legal practice. By understanding 

the specific needs and learning objectives of students, instructors can develop learning 

programs that not only provide a deep understanding of legal language but also strengthen 

English language skills, and prepare students to become competent legal professionals in an 

increasingly interconnected international context (Yatroon, 2020). Thus, needs analysis plays 

a crucial role in ensuring the relevance and effectiveness of ESP instruction for students in law 

programs at the university level. 

 

The Concept of English Language Material Design 

The design of English language course materials for ESP (English for Specific Purposes) 

students should be based on a deep understanding of the needs, preferences, shortcomings, and 

learning objectives of the students (Hutchinson & Waters, 1987). Firstly, instructors need to 

conduct a needs analysis to thoroughly understand the learning context of the students, 

including their backgrounds, learning objectives, and areas of expertise they aim to master. By 

understanding these needs, instructors can design materials that are suitable and relevant to the 

specific context of ESP students, thereby enhancing the effectiveness of learning. Moreover, 

instructors also need to consider the desires or preferences of students in designing course 

materials. In the context of learning English for specific purposes such as ESP, students may 

have preferences regarding topics or communicative situations they wish to learn (Umwari & 

Zulaiha, 2023). By taking these preferences into account, instructors can integrate materials 

that are interesting and relevant to students, thus motivating them to actively engage in the 
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learning process. The design of the materials is based on the principle of diverse learning styles, 

incorporating visual, auditory, and kinesthetic elements to facilitate effective learning for 

various types of learners. There is also an emphasis on using clear and simple language, with 

additional explanations and examples provided to support students with diverse levels of 

English proficiency. Thus, the approach to material design aims to create an inclusive and 

supportive learning environment for all law students, regardless of their backgrounds or needs. 

Furthermore, the design of course materials should also consider the shortcomings and 

learning objectives of students. Instructors need to identify areas where students may struggle 

or lack understanding of English for specific purposes (Nunan et al., 2003). By understanding 

this, instructors can design materials that target specific problem-solving or provide the 

necessary support for students. Additionally, instructors should also direct the learning 

materials toward achieving the set learning objectives, enabling students to measure their 

progress and achieve the expected outcomes (Hutchinson & Waters, 1987). By considering all 

these factors, the concept of designing English language course materials for ESP students can 

become more effective and relevant. 

The concept of English language materials for ESP (English for Specific Purposes) 

students in law programs at the university level should be based on a deep understanding of the 

students’ needs and learning context (Brown, 2000b). Law programs have unique requirements 

regarding English language proficiency, as students will encounter legal documents, case 

reports, and courtroom procedures in English (Wyatt, 2006). Therefore, instructors need to 

design materials that integrate English language skills with relevant legal content. Furthermore, 

it is important to consider the specific needs of students in understanding legal terminology 

and concepts in English. Learning materials should be designed to facilitate students’ 

understanding of legal language in contexts relevant to their future practice. The use of case 

studies, role-playing games, and problem-based discussions can be effective approaches to 

strengthen students’ understanding of English in legal contexts. Lastly, in designing materials, 

it is important to consider students’ communication skills in professional situations, such as 

writing official letters, making presentations, or negotiating. Materials should provide 

opportunities for students to develop English communication skills relevant to their careers in 

law. Thus, the concept of English language materials for ESP students in law programs at the 

university level should integrate academic needs with comprehensive professional preparation. 
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METHODS 

The present research designs in the form of Research and Development (R&D) which 

intended to expand reading material for English for Specific Purposes (ESP) students. The 

definition by (Gall et al., 2003) is that educational R&D is a development model in which the 

outcome is used to design new products and procedures that are systematically field tested, 

evaluated, and revised until they require the specified criteria of effectiveness, quality, or 

similar standard. In other words, in R&D, the researcher develops a product and then conducts 

an evaluation based on the result of testing the product on the subject of the study to make sure 

that the final result is appropriate. The model of this research used the ADDIE model proposed 

by (Gustafson & Branch, 2002). ADDIE model stands for analyze; design; develop; 

implement; and evaluate phase. This model was expected to be able to answer the question of 

this study.  

To find the phenomenon, this study involved the use of questionnaires and interviews to 

collect the data. Cohen et al. (2007) stated that “surveys typically gather data at a particular 

point in time with the intention of describing the nature of existing conditions, or identifying 

standards against which existing conditions can be compared, or determining the relationships 

that exist between specific events.” In this research, the researchers used questionnaires to 

obtain the survey data. Gall et al., (2003) define questionnaires as “documents that ask the same 

questions of all individuals in the sample”. They provide an explanation that questionnaires 

play a role in collecting data on phenomena that cannot be directly observed, such as interests, 

opinions, and inner experiences. They also highlight two advantages of using questionnaires. 

Firstly, the cost of sampling respondents in a wide geographic area is reduced. Secondly, the 

time required for data collection becomes more efficient. A type of questionnaire which is 

needs analysis, is utilized in this study. This questionnaire is intended to collect the data of 

target needs and learning needs of law students. The questions consist of open-ended and close-

ended ones. The blueprint of the needs analysis questionnaire for law students is described in 

Table 1. 

 

Table 1. The organization of the needs analysis questionnaire 

No Aspect 
Item 

Number 
Question Goal Reference 

1. 
Demographic 

Data 
  

to find out personal information about 

the students 
 

Target Needs 
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2. Necessities 3,4 
to find out the students’ needs in 

terms of target situation 
(Hutchinson & Waters, 1987) 

3. Lacks 5,6 

to find out the gap between students’ 

current proficiency and the target 

proficiency 

(Hutchinson & Waters, 1987) 

4. Wants 7,8 
to find out the students’ needs based 

on their point of view 
(Hutchinson & Waters, 1987) 

Learning Needs 

5. Goals 9,10 
to find out the reason of learning 

English 
(Nunan, 2004) 

6. Procedures 11,12 
to find out the activities that the 

students like most 
(Nunan, 2004) 

 

The interview was done after completing the need analysis questionnaire. This aims to 

get further and deeper data information from the interviewee. In an interview section, the 

investigator can probe responses and thus gain an in-depth understanding of the opinions and 

information offered. Additionally, unclear questions or answers can be clarified during an 

interview (Basturkmen, 2010). The result of the interview was used to support the need analysis 

result. Furthermore, the instrument was able to gather the lecturer’s opinions, wants, problems, 

settings, and needs of the program. In this study, the researchers interview the English lecturer 

to gain information on the learning process, the capability of students in English learning, and 

the sources supporting language learning. 

 

Data Analysis Techniques 

In this study, quantitative information was obtained through the use of questionnaires. 

The data collected from the questionnaires were analyzed by calculating the mean value and 

subsequently organized in tabular form. Subsequently, the results of the analysis were utilized 

for conducting descriptive analysis. The researcher employed a data conversion table for this 

purpose proposed by (Perez & Mardapi, 2015). 

 

Table 2. Category of the likert scale 
Criteria Category 

X ≥ 3 Strong 

2.5≤ X < 3 Strong 

2≤ X < 2.5 Weak 

X < 2 Strong weak 

 

Qualitative data is obtained through carefully conducted and structured semi-structured 

interviews during the needs analysis stage. The applied method for qualitative data analysis, 
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proposed by (Miles et al., 2013), involves important steps such as data condensation, data 

presentation, and data conclusion. In the data condensation process, relevant and significant 

information gathered from observations and interviews is carefully summarized and selected 

into relevant categories. Subsequently, data presentation is carried out meticulously, where 

compressed and well-organized information is arranged in an understandable format that 

allows for drawing conclusions and taking appropriate actions. Furthermore, the data is 

systematically processed and organized through data processing, which includes further steps 

of analysis. Through this entire process, researchers can draw strong and reliable conclusions 

based on data that has been carefully condensed, presented, and analyzed. 

 

Validity and Reliability of the Instruments 

The data are called reliable when the results show consistency over time. Reliability is a 

measure of consistency over time and similar samples. Reliability in quantitative research is 

essentially a synonym for dependability, consistency, and replicability over time, over 

instruments, and groups of respondents (Cohen et al., 2007). Reliability in quantitative analysis 

takes two main forms, both of which are measures of internal consistency: the split-half 

technique and the alpha coefficient. Both calculate a coefficient of reliability that can lie 

between 0 and 1.  

This is a method used to assess the internal consistency among items (not, for example, 

individuals). It represents the average correlation among all the items being examined and is 

employed in scales that involve multiple items. SPSS calculates Cronbach’s alpha with a single 

click; the formula for alpha is: 

 

 

 

 

 

where n = the number of items in the test or survey (e.g., questionnaire) and rii = the average 

of all inter-item correlations. Where r = the actual correlation between the halves of the 

instrument (this requires the instrument to be divisible into two matched halves in terms of 

content and difficulty). The alpha coefficients are presented in Table 1 of the Statistical Tables 

Appendix. The following guidelines can be used for the split-half coefficient and the alpha 

coefficient (see Table 3).  
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Table 3. Reliability coefficient interval 
Interval Criteria 

> .90 very highly reliable 

.80 – .90 highly reliable 

.70 – .79 Reliable 

.60 – .69 marginally/minimally reliable 

 

Based on (Bryman & Cramer, 1990; Riduwan, 2008), the reliability level is acceptable 

at .80 or above. In this study, the researchers adapted the instrument from a student 

questionnaire used at the University of Auckland, New Zealand (Gravatt, Richards, and Lewis 

1997). The results of the reliability test for the students’ questionnaires were found as α = .95 

(Cronbach’s Coefficient Alpha). It means that the instrument is reliable with very high of 

reliability criteria. 

 

FINDINGS 

The Nature of ESP Students  

Prior to designing the reading materials, a needs analysis is conducted to identify the 

requirements and preferences of law students through a questionnaire. This analysis aims to 

explore the specific needs and preferences of law students to develop reading materials that 

effectively cater to their learning goals and interests. 

 

Table 4. Material development outline 
Aspects Indicator Percentage 

Necessities 

The students do not comprehend the intended meaning 

within the context of the sentence. 
91,2% 

The students do not grasp the intended meaning within the 

context of the paragraph. 
90,4% 

Lacks 
Students rarely read English texts. 95,6% 

Students seldom write in English. 96,4% 

Wants 

Students aspire to be proficient in both written and spoken 

English. 
97% 

Students aim to master English vocabulary. 89% 

Procedure 

Students prefer to enhance their reading skills rather than 

their listening skills. 
92,8% 

Students prefer to improve their writing skills rather than 

their speaking skills. 
94% 

Goals 
Students require English in the field of law. 87% 

Students feel the need to communicate in English. 85,4% 

Average 92% 

 

Table 4 shows the percentages for each indicator are above 85.4%. This demonstrates a 

consistent trend among students, indicating their need for materials that address their 
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weaknesses and enhance their skills. These findings highlight the importance of providing 

targeted resources to support their learning journey. 

 

Creating English Material 

After distributing the questionnaire, the researchers proceeded to develop a material 

design (see Table 5). This material design serves as an initial design that potentially aligns with 

the needs of law students at UIN Raden Mas Said Surakarta. By creating this design, the 

researchers aim to tailor the material specifically to address the requirements of the students 

and enhance their learning experience. 

 

Table 5. Material development outline 
Unit Title Learning Objectives 

1 Important words of law  Memorizing general words of law 

2 Expressing keywords Creating sentences 

3 Law case Understanding a case referring to law 

 

After the material design was created, the researchers proceeded to develop the material 

based on the initial design. The researchers created comprehensive materials in accordance 

with the learning objectives. In Unit 1 (see Figure 1), the researchers designed an exercise 

specifically aimed at enhancing vocabulary proficiency. This exercise is intended to provide 

students with opportunities to expand their vocabulary knowledge and usage. 

 

Developing Material 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Unit 1 
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For Unit 2 (see Figure 2), the researchers also provided a second material that consists of 

exercises developed from Unit 1. The researchers included exercises that involved taking 

several words from the first material and constructing sentences using those words. This 

exercise aims to reinforce students’ understanding of vocabulary usage within the context of 

meaningful sentences. 

 

Important Words of Law 

A. Complete the following statements. 

1. A lawyer is …. 

2. Guilty is defined as …. 

3. Sentence in court means …. 

4. Lawsuit can be found …. 

5. Judges need witnesses if …. 

6. The person is found guilty if …. 

7. Court is the place …. 

8. The person accusing is called the …. 

9. The one who decides the guilty person …. 

10. Hearing is heard …. 

 

B. Make one sentence by using following words. 

1. Judge 

…. 

2. Sue 

…. 

3. Court 

…. 

4. Sentence 

…. 

5. Contract 

…. 

6. Quibble 

…. 

7. Commit  

…. 

8. Accusing 

…. 

9. Facts 

…. 

10. Plead 

…. 

Figure 2. Unit 2 

 

In the third material (see Figure 3), the researchers provided a reading passage derived 

from Unit 2. The researchers selected a sample reading and expected the students to 

comprehend the passage based on their vocabulary proficiency acquired in Unit 1. By 

incorporating this exercise, students are encouraged to apply their vocabulary knowledge in a 

practical context, further enhancing their reading comprehension skills. The exercise aims to 

foster a deeper understanding of how vocabulary usage contributes to overall comprehension 

of written texts. 
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Figure 3. Unit 3 

 

After providing the first and second materials, validation was conducted by administering 

surveys to both students and expert English education professors. Table 6 illustrates the 

validation results as responded to by students who have received the learning materials. The 

validation process serves to assess the effectiveness and suitability of the materials in meeting 

and the intended learning outcomes and to address the students’ needs. 

 

Implementing Material 

 

Table 6. Validation from the students’ perspective 
Aspects Indicator Percentage 

Necessities The materials provide understanding of the intended meaning 

within the context of sentences. 

90% 

The materials provide comprehension of the intended meaning 

within the context of paragraphs. 

91,2% 

Lacks The materials can enhance reading skills in English texts. 94% 

The materials can improve writing skills in English. 84,2% 

Wants The materials can enhance vocabulary in the field of Islamic 

economics and finance. 

83,4% 
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The materials can improve both oral and written productive 

skills. 

74% 

Procedure The materials are delivered in a communicative and interactive 

manner. 

75,5% 

Practice can enhance motivation to learn English. 80% 

Goals The materials are related to Shariah economics and law. 81,2% 

The materials assist in obtaining English legal references. 83,4% 

Average 84% 

 

Table 6 presents the validation results as responded by the students. The majority of 

students found the materials to meet their expectations. More than 75.5% of the students 

expressed that the materials fulfilled their needs and addressed their shortcomings, preferences, 

instructional procedures, and learning outcomes. Additionally, 94% of the students reported 

that the materials were effective in improving their reading skills. These positive feedback and 

high satisfaction rates indicate the successful alignment of the materials with the students’ 

needs and their positive impact on learning outcomes.  

 

Table 7. Validation by experts 
No Aspects Percentage 

1. Language 90,5% 

2. The alignment of the materials 89,6% 

3. Illustrations 91,2% 

Average 90,4% 

  

Table 7 illustrates the validation results as responded to by expert professors in the field 

of English language education. The reading materials received an average rating of 90.4% in 

terms of language proficiency, appropriateness of the content, and illustrative materials. This 

indicates a high level of suitability and effectiveness of the reading materials as evaluated by 

the expert professors. The positive evaluation further confirms the quality and relevance of the 

materials in supporting English language learning in the specific context of law students. 

 

DISCUSSION 

Before creating reading materials for law students, a needs analysis of the students is 

crucial in this research to assess the extent of their needs and shortcomings in reading skills. 

Students with lower reading abilities are identified as those who exhibit significant weaknesses 

in reading comprehension (Hutchinson & Waters, 1987). The results from the table indicate 

that law students at UIN Raden Mas Said Surakarta have a significantly high weakness in 

reading. This could be attributed to their infrequent engagement with English reading materials 

in their daily lives, resulting in a lower cognitive ability in reading. As a consequence, they 
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struggle to comprehend the meaning and intention of both sentences and paragraphs. 

Consequently, they face difficulty in expressing their opinions in English as well. 

Furthermore, the needs analysis also targeted their desires or requests regarding reading 

skills (Hutchinson & Waters, 2005). They aim to improve their language skills, both in 

speaking and writing. The results indicate that they have a strong desire to produce language, 

but their receptive skills are significantly low. Apart from their existing abilities, they seek 

communicative and interactive learning approaches. Additionally, language learning is 

expected to enhance motivation in specific areas of reading (Nunan, 2004). The results reported 

high statistical values regarding the classroom learning mode in reading. The students were 

categorized as having significant goals in studying law in English. 

English language learning is also used to fulfill ESP (English for Specific Purposes) 

objectives. Students are expected to delve deeper into English language learning in specific 

fields, where they are not only required to communicate in English but also have a command 

of legal terminology and concepts. They engage in ESP learning through various stages. 

According to Bloom's taxonomy, (1956), students should be classified based on their cognitive 

ability levels, which is utilized in the development of ESP materials. If there are students who 

have no prior knowledge of English, materials with low-order thinking skills are necessary, 

and vice versa. 

Based on the above analysis, the researchers attempted to create a design that could assist 

and motivate students to understand the reading materials. The researchers developed the first 

material, which focused on basic vocabulary in the field of law. Exercises were created to 

enhance their memory of legal vocabulary (Wyatt, 2006). To address their difficulty in reading 

sentences, the researchers provided a passage with longer phrases. The role of the instructor in 

the classroom is crucial in explaining the meaning of these phrases in a communicative manner, 

while students are expected to find the appropriate words based on the provided word 

definitions. This interactive learning approach is expected to enhance the effectiveness of the 

English reading materials (Brown, 2000a). The instructor plays a guiding role in the classroom, 

facilitating engagement between the students and the material. 

In the second material, the researchers provided exercises that build upon the first 

material. The second material can be approached once the tasks in the first material are 

completed. Several vocabulary terms from the first material reappear in the second material. 

Students are expected to practice constructing statements or sentences using the basic words 

from Unit 1. These statements are self-generated based on the knowledge acquired, placing the 
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students at an application level where they can recall and comprehend legal vocabulary in 

English (Bloom, 1956). 

In the third material, the researchers provided a reading passage that discusses an event. 

Students are expected to comprehend the reading and answer questions related to the legal 

context of the passage. Reading is a process of constructing experiences, allowing students to 

develop their understanding and knowledge within the field of law (Anggia & Habók, 2023; 

Rizqi, 2023). In this unit, students are expected to have acquired knowledge of law vocabulary 

from their experiences in Units 1 and 2. Students’ comprehension can be easily observed 

through their performance in answering the questions. If students can answer correctly, it 

indicates their proficiency in vocabulary, whereas incorrect answers may indicate a need for 

further vocabulary development (Ha, 2022; Nugroho et al., 2022). Furthermore, the validation 

results indicated that the reading materials were able to enhance students’ knowledge. Students 

who received special guidance from the instructor demonstrated improved vocabulary mastery. 

This provides evidence that both receptive and productive experiences in the classroom can 

contribute to the construction of vocabulary knowledge (Edmonds et al., 2022; Umwari & 

Zulaiha, 2023). By employing this approach, students’ cognitive abilities are developed 

simultaneously. The integration of receptive and productive language skills, along with 

meaningful and interactive learning experiences, fosters holistic cognitive growth. This 

comprehensive approach ensures that students not only acquire knowledge but also actively 

apply and engage with the language, promoting deeper understanding and cognitive 

development (Anderson et al., 2023). Designing the materials from easy to complex levels aids 

students in gradually understanding the content. This is crucial because students often struggle 

with comprehending lengthy readings, both in terms of sentences and paragraphs. The 

progressive approach allows students to build their comprehension skills step by step, 

providing scaffolding and support as they navigate more challenging texts. 

 

CONCLUSION 

Needs analysis is required to assess the abilities and demands of law students regarding 

English reading instruction in the field of law. The results indicate that law students at UIN 

Raden Mas Said Surakarta have weaknesses in reading within the context of English. They 

have a desire to communicate in English, but their fundamental language skills are lacking. 

They encounter difficulties in understanding the meaning and intention of readings due to poor 
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vocabulary mastery. Therefore, it is necessary to provide materials that can address their 

challenges in comprehending readings. 

The researchers introduced the field of law through matching exercises in the first unit. 

Students were expected to actively answer the exercises by understanding the meanings of 

words and phrases in the legal context. In the second unit, the researchers provided higher 

complexity level exercises where students were expected to write sentences based on the words 

learned in the first unit. In the third unit, the researchers presented a short paragraph and several 

exercise questions. Students were expected to comprehend longer readings after studying the 

first and second units. The validation results from both students and expert professors indicated 

that the designed materials were effective in enhancing knowledge and providing new 

experiences. Students reported improvements in their language proficiency due to the 

materials, while the professors found the materials to be suitable in terms of language and 

illustrations. Further research is recommended to develop English materials for other specific 

purposes based on student needs. Additionally, the activity design of this book still appears 

monotonous, suggesting the need for improvement. 

 

REFERENCES 

Aka, N. (2019). Reading performance of Japanese high school learners following a one-year 

extensive reading program. Reading in a Foreign Language, 31(1). 

Anderson, R. C., Chaparro, E. A., Smolkowski, K., & Cameron, R. (2023). Visual thinking 

and argumentative writing: A social-cognitive pairing for student writing development. 

Assessing Writing, 55, 100694. https://doi.org/10.1016/j.asw.2023.100694 

Anggia, H., & Habók, A. (2023). Textual complexity adjustments to the English reading 

comprehension test for undergraduate EFL students. Heliyon, 9(1), e12891. 

https://doi.org/10.1016/j.heliyon.2023.e12891 

Bartnikaite, E., & Bijeikiene, V. (2017). Perspectives in legal English in-service education: 

Needs analysis in Lithuanian context. Studies in Logic, Grammar and Rhetoric, 49(1), 

21-35. https://doi.org/10.1515/slgr-2017-0002 

Basturkmen, H. (2010). Developing courses in English for Specific Purposes. In TEFLIN 

Journal (Vol. 1, Issue 1). 

Bhatia, V. K. (2023). Designing English for legal communication programmes: Exploiting 

legislative genres. International Journal for the Semiotics of Law, 36(4), 1883-1896. 

https://doi.org/10.1007/s11196-022-09968-5 

Bloom, B. S. (1956). Taxonomy of educational objectives: The classification of educational 

goals. David McKay Co., Inc. 

Brown, H. D. (2000a). Teaching by principles: An interactive approach to language 

pedagogy. Longman.  



Anwar, Q. K., Triana, Y., Umwari, Y., Designing English Reading Materials for Law Students | 18 

 

 

 

Brown, H. D. (2000b). Teaching by principles: An interactive approach to language 

pedagogy. Longman. 

Bryman, A., & Cramer, D. (1990). Quantitative data analysis for social scientists. Routledge. 

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education. In Research 

Methods in Education. Routledge Taylor & Francis Group. 

https://doi.org/10.4324/9780203029053 

Debat, E. V. de. (2006). Applying current approaches to the teaching of reading. English 

Teaching Forum, 44(1), 8-15. 

Edmonds, A., Clenton, J., & Elmetaher, H. (2022). Exploring the construct validity of tests 

used to assess L2 productive vocabulary knowledge. System, 108(1), 1-38. 

https://doi.org/10.1016/j.system.2022.102855 

Fitrawati. (2012). Improving senior high school students’ reading comprehension through 

reading strategies derived from genre based approach. Omposisi Jurnal Pendidikan 

Bahasa Sastra Dan Seni, 10(2), 89-99. https://doi.org/10.24036/komposisi.v10i2.60 

Gall, M. D., Gall, J. P., & Borg, W. R. (2003). Educational research: An introduction. Allyn 

and Bacon. 

Grabe, W., & Stoller, F. L. (2019). Teaching and researching reading. Routledge. 

Gravatt, B., J. Richards, & M.Lewis. (1997). Language needs in tertiary studies. Auckland: 

Occasional Paper Number 10, University of Auckland Institute of Language Teaching 

and Learning 

Gustafson, K. L., & Branch, R. M. (2002). Survey of instructional development models. ERIC 

Clearinghouse on Information & Technology. 

Ha, H. T. (2022). Issues in matching learners to their reading levels using receptive 

vocabulary knowledge – A closer look at the vocabulary levels tests and scoring 

methods. Heliyon, 8(8), 1-7. https://doi.org/10.1016/j.heliyon.2022.e10244 

Harmer, J. (2008). How to teach English. Pearson Longman. 

Husna, N. (2019). Developing students’ critical thinking through an integrated extensive 

reading program. TEFLIN Journal, 30(2), 212-230. 

https://doi.org/10.15639/teflinjournal.v30i2/212-230 

Hutchinson, T., & Waters, A. (1987). English for Specific Purposes: A learner-centered 

approach. Cambridge University Press. 

Hutchinson, T., & Waters, A. (2005). English for Specific Purposes: A learning-centred 

approach. Cambridge University Press. 

https://assets.cambridge.org/97805213/18372/excerpt/9780521318372_excerpt.pdf 

Kanokpermpoon, M. (2023). Foundation English course development for Thai tertiary 

education: Learners’ perceived needs and factor analysis. REFLections, 30(3), 671-694. 

https://doi.org/10.61508/refl.v30i3.267999 

McDonough, J., Shaw, C., & Masuhara, H. (2013). Materials and methods in ELT: A 

teacher’s guide. A John Wiley & Sons, Ltd., Publication. 

 



19 | ELE Reviews: English Language Education Reviews, 4(1), 1-20, May 2024 

 

 

 

Miles, M. B., Huberman, A. M., & Saldaña, J. (2013). Qualitative data analysis: A methods 

sourcebook (3rd ed.). SAGE Publications. 

Nugroho, A., Haghegh, M., & Triana, Y. (2021). Emergency remote teaching amidst global 

pandemic: Voices of Indonesian EFL teachers. VELES Voices of English Language 

Education Society, 5(1), 66-80. https://doi.org/10.29408/veles.v5i1.3258 

Nugroho, A., Triana, Y., & Zulaiha, D. (2022). Digital teaching awareness and practice: 

Narratives from Indonesian ESP teachers. ELT Echo: The Journal of English Language 

Teaching in Foreign Language Context, 7(1), 1. 

https://doi.org/10.24235/eltecho.v7i1.9905 

Nunan, D. (2003). Practical English language teaching. McGraw-Hill Education. 

Nunan, D. (2004). Task-based language teaching. Cambridge University Press. 

Nunan, D., Terrell, T. D., & Brown, H. D. (2003). Practical English language teaching. In 

Language, 57(3). 

Patel, M. F., & Jain, P. M. (2008). English language teaching: (methods, tools & techniques). 

Sunrise Publishers & Distributors. 

Perez, B. E. O., & Mardapi, D. (2015). Evaluation of the bridging course offered at a 

university to foreign students: Batches of 2012 and 2013. Research and Evaluation in 

Education, 1(2), 146-157. https://doi.org/10.21831/reid.v1i2.6667 

Retnaningsih, W., Nugroho, A., Triana, Y., Putra, H. R., & Mutiaraningrum, I. (2023). 

Impact of WhatsApp-integrated flipped learning on developing English speech acts of 

requests: Students’ performance, perception, and acceptance. Educational 

Administration: Theory and Practice, 29(203-221). 

https://doi.org/10.17762/kuey.v29i2.715 

Riduwan. (2008). Skala pengukuran variabel-variabel penelitian. Alfabeta. 

Rizqi, F. (2023). Teachers’ perspective: revolutionizing English classroom interaction with 

technology integration. JISE: Journal of Islamic Studies and Education, 2(2), 71-79. 

https://journal.presscience.org/index.php/jise/article/view/27 

Triana, Y., & Nugroho, A. (2021). Brief ELT in digital classroom for lazy creative lecturers 

(option after post pandemic recovery): Lecturers’ perspectives. Indonesian Journal of 

EFL and Linguistics, 6(1), 79-99. https://doi.org/10.21462/ijefl.v6i1.343 

Triana, Y., & Zulaiha, D. (2022). Possible features of learning management system to 

improve writing skill. Journal of Islamic Studies and Education, 01(01), 19-22. 

Umwari, Y., & Zulaiha, D. (2023). Investigating students’ reading skill on ESP class. JISE: 

Journal of Islamic Studies and Education, 2(1), 27-31. 

https://journal.presscience.org/index.php/jise/article/view/17 

Wyatt, R. (2006). Check your English vocabulary for law. A&C Black. 

Yahya, A., & Said, Y. R. (2019). Developing appropriate English learning materials for 

syariah economic law study program students at IAIN Palopo, Indonesia. Asian ESP 

Journal, 15(1), 22-33. https://www.scopus.com/inward/record.uri?eid=2-s2.0-

85068447560&partnerID=40&md5=13a8f64407a3289e6447d0a36e8ad215 



Anwar, Q. K., Triana, Y., Umwari, Y., Designing English Reading Materials for Law Students | 20 

 

 

 

Yatroon, P. (2020). Assessing task-based language needs of the students of international law. 

Language Teaching Research Quarterly, 18, 115-128. 

https://doi.org/10.32038/ltrq.2020.18.08 

Zulaiha, D., & Triana, Y. (2021). A hermeneutical study of using mobile phone in 4.0 in 

writing skills. ELE Reviews: English Language Education Reviews, 1(1), 54-60. 

https://doi.org/10.22515/ele-reviews.v1i1.3588 

Zulaiha, D., & Triana, Y. (2023). Students’ perception toward the use of open educational 

resources to improve writing skill. Studies in English Language and Education, 10(1), 

174-196. https://doi.org/10.24815/siele.v10i1.25797 

 

 


