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 Literacy activities are important for students because they can improve 
critical thinking skills, creativity, and other thinking skills. The GLS 
program was established to help improve student literacy activities in 
schools. This study aims to determine the driving and inhibiting factors 
of literacy activities in MIN 4 Sukoharjo. This research uses a qualitative 
approach. The subjects in this study were teachers. In comparison, the 
informants in this study were the principal and students. Data is collected 
through observation, interview and documentation techniques using 
observation sheet instruments and interview guidelines. Data analysis 
techniques carried out include four stages, namely the stages of data 
collection, data reduction, data presentation, and conclusions. The study 
results show that the success of implementing literacy activities is 
influenced by supporting factors from schools, students, parents and the 
role of teachers as facilitators of literacy activities in schools. Inhibiting 
factors that affect the implementation of literacy activities come from 
students' lack of awareness to implement literacy activities, the 
availability of facilities in schools, the lack of teachers' ability to 
implement good and correct literacy activities, and the lack of 
cooperation between schools and parents. 

 

INTRODUCTION 

Education is a very important aspect of developing knowledge and insight. One way to 

develop this is by reading. Reading is necessary for students to keep abreast of all developments, 

especially those related to education (Juhanda & Maryanto, 2018; Yuriza et al., 2018). Reading 

can be a means for students to know, understand, and apply the knowledge they get at school 

(Hanggi, 2016). Elementary education must instil reading activities (Ristanto et al., 2017). 

However, a literacy culture that includes reading habits has not become a culture for students 

in Indonesia (Prasrihamni et al., 2022). The rapid development of information and technology 
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makes students spend more time watching television or in front of gadget screens (Permatasari, 

2015). Therefore, reading is an important ability for students to have. 

Reading is one of the literacy activities. Literacy is using language and images in a rich 

and varied form to read, write, listen, speak, see, present, and think critically about ideas (Abidin 

et al., 2021). Good literacy will help the younger generation understand oral and written 

information (Ningrum et al., 2019). Literacy is the ability to process, understand, and use 

information appropriately through literacy activities such as reading, writing, listening, or 

speaking (Budiharto et al., 2018). Literacy can also be defined as skills related to reading, 

writing, and thinking activities to improve the ability to understand information critically, 

creatively, and innovatively (Suyono et al., 2017). Literacy is reading and writing and critical 

thinking skills in utilising visual and digital information (Rohim &; Rahmawati, 2020). 

The Ministry of Education and Culture held a movement to overcome the problem of low 

interest in reading in Indonesia by holding the School Literacy Movement (GLS) (Salma, 2019). 

GLS aims to create a culture of reading and writing both within the school environment and 

outside of school. GLS is expected to increase students' awareness that reading is a very 

important activity to do so that it can open up broader insights (Dharma, 2020). GLS also aims 

to improve students' literacy skills integrated with the curriculum used by schools (Mutia et al., 

2018). Each school at every level, both primary and secondary education, must implement the 

GLS program to foster interest in reading and motivation for lifelong learning (Hastuti & Lestari, 

2018). 

GLS program objectives, according to Widayoko & Muhardjito (2018), are to create a 

culture of reading and writing literacy for students, school members and the community, change 

the perception that school is a happy place to learn, procure facilities and infrastructure that 

support literacy activities such as books of fairy tales or folklore, and to use appropriate and 

varied reading strategies. GLS is a movement involving all citizens and the community as part 

of education providers to foster students' interest in reading and improve reading skills so that 

knowledge is mastered better (Prasrihamni et al., 2022). GLS is one of the efforts made by the 

Indonesian government at this time, in addition to changing the existing curriculum in schools  

(Faradina, 2017). GLS can be a solution to help students understand the knowledge gained at 

school and develop character in everyday life (Rohim & Rahmawati, 2020). 

According to Budiharto et al. (2018), GLS implementation has several principles, namely 

carried out according to the stage of child development, is balanced, integrated with the 

curriculum, can carry out reading and writing activities at any time, and develops an oral culture 
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and diversity. The GLS program carried out according to the stage of child development, can 

facilitate the selection of literacy strategies to be used from the habituation, development and 

learning stages. The GLS program must be balanced to make schools aware that students have 

different characteristics, so students' needs also vary. For example, the literacy strategy used at 

the elementary school level will be different from middle school. The GLS program must also be 

integrated with the curriculum because each subject requires reading and writing.  

The GLS program should be implemented anytime and anywhere or be more flexible. 

The books used are textbooks and can also contain fairy tales, folklore, poetry, short stories, 

comics, and others, which can be read at leisure. Not only reading and writing the GLS program 

is also expected to improve students' oral, speaking, or communication skills. This activity can 

include discussions, poetry reading, telling stories, debating, and others. This communication 

ability can also stimulate students' critical thinking skills. Through GLS, students can also 

practice respecting differences. Schools can provide books on diversity to increase students' 

knowledge. 

One of the GLS programs is a reading activity for 15 minutes before class starts. Readings 

can contain ethical values such as local, national and global wisdom. GLS implementation is 

carried out in stages according to school conditions. The things considered in implementing the 

GLS are facilities and infrastructure, school members such as teachers and students, parents, 

the community, and other support systems such as support from several institutions outside 

the school and relevant policies. The stages of GLS implementation are habituation, 

development and learning (Dharma, 2020). 

The habituation stage is growing interest in reading through 15 minutes of reading 

activities. At this stage, schools can prepare books of fairy tales or folklore that can increase 

students' interest in reading at school. The development stage is the stage of increasing literacy 

skills through activities responding to enrichment books. This stage aims to develop literacy 

skills, such as reading books with the right intonation, writing stories and discussing story 

material. The learning stage is the stage of increasing literacy skills in each subject through 

enrichment books and reading strategies for each subject. At this stage, the school organises 

various activities aimed at increasing and maintaining students' interest in reading through 

textbooks, for example, by holding game activities in learning that contain text so that students 

can maintain their interest in reading. 

However, the program is not running optimally, and many schools have not implemented 

the GLS program. One school that has not been optimal in implementing GLS activities is MIN 4 
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Sukoharjo. Implementing literacy activities at MIN 4 Sukoharjo is only carried out during 

learning hours which tend to focus on the text in the learning book. Based on the results of 

observations, students are more likely to play or carry out activities other than reading before 

learning takes place. The results of interviews with several teachers support this statement. 

Students are less interested and not motivated to read other than textbooks and rarely borrow 

story books from the library, so literacy activities are carried out in the classroom during the 

learning process. Therefore, this study aimed to determine the driving and inhibiting factors of 

literacy activities at MIN 4 Sukoharjo. 

 
METHOD 

The approach in this study uses a qualitative approach. This research was conducted at 

MIN 4 Sukoharjo in the 2022/2023 academic year. The subject of the research is the teacher. In 

contrast, the informants in this study were students and school principals. There are two data 

sources used in this study, namely primary data sources and secondary data sources. The 

primary data source in this study was data from interviews with several class teachers at MIN 

4 Sukoharjo. The secondary data source in this study included interviews with several students 

and school principals. Data collection techniques in this study are observation, interviews, and 

documentation. The instruments used were observation sheets and interview guidelines. The 

triangulation used in this research is source and method triangulation.  

This study uses data analysis techniques, which are carried out in four stages: data 

collection, data reduction, data presentation, and conclusion. The data collection stage aims to 

obtain complete and detailed information about literacy activities' driving and inhibiting 

factors. After collecting all the information and data, the data reduction stage is carried out. The 

data reduction stage aims to summarise the important points in the data that has been collected. 

Suppose, at this stage, it is felt that there is still information needed. In that case, the next step 

is to return to the data collection and reduction stages until the data is deemed complete and 

per the research objectives. The next stage is the data presentation stage which aims to present 

data in a structured way so that it is easy to understand and understand. The final stage is 

drawing conclusions that contain answers to the research objectives.  

 

RESULTS AND DISCUSSION 

Based on interviews conducted with several teachers at MIN 4 Sukoharjo, literacy 
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activities have been implemented for a relatively long time, namely since the 2013 curriculum 

existed. In the 2013 Curriculum, the government requires all educational institutions to apply 

and familiarise students with literacy activities by implementing the School Literacy Movement 

(GLS) program. By holding a school literacy movement, students are expected to have a high 

interest in reading and have a love of reading that can be made a habit by students so that 

students will have a reading culture that can be applied in everyday life. This aligns with the 

principal's opinion that the GLS program has existed since the 2013 curriculum was enacted. 

However, implementing the GLS program at MIN 4 Sukoharjo has not been optimal. This 

is shown in the results of observations before the learning process. Students preferred to play 

with friends outside the classroom or chat with friends in the classroom. Based on the 

interviews with several students, information was obtained that students preferred playing or 

chatting with friends rather than reading books other than textbooks before learning took place. 

This is supported by the results of interviews with teachers and principals that students are 

more enthusiastic when meeting friends at school than reading books in the form of fairy tales, 

folklore, comics, and others. Students do not take the initiative to carry out literacy activities. 

Literacy activities are only carried out during the learning process by asking students to read 

the text in the textbook. 

 

Implementation of Literacy Activities at MIN 4 Sukoharjo 

The implementation of literacy activities at MIN 4 Sukoharjo is divided into two routine 

programs and a development program. Routine programs were conducted at MIN 4 Sukoharjo: 

1) recitation of the Al-Qur'an and short letters, 2) reading activities, and 3) extracurricular 

storytelling. Based on the results of observations, reading of the Al-Qur'an (tadarus) at MIN 4 

Sukoharjo is carried out every day before learning begins. Usually, this activity is guided by the 

teacher. Then students follow the direction of the teacher to do tadarus together. The teacher 

asked low-grade students to read short letters; some were asked to read Iqra surah. Meanwhile, 

the teacher asked high-grade students to read the Al Quran together for 15 minutes. 

Implementing tadarus and short letters aims to shape students' character and instil habits in 

students, so they like to read the Al-Qur'an. It is a form of fostering affection found at MIN 4 

Sukoharjo. 

This result is in line with the results of an interview with one of the homeroom teachers:  

 

"Before starting the lesson, students are asked to read iqra or Al Quran for 15 minutes." 
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The homeroom teacher accompanies students in class and corrects readings if something 

is wrong. The school principal also expressed this sentence: 

 
"The school makes a policy for students to recite the Al-Qur'an in class with the homeroom 
teacher for 15 minutes. This is expected to foster a culture of literacy not only in the 
academic but also in the religious field."  
 
The same thing is also in line with the results of interviews. Some students also said that. 

"After the bell rang, we were asked to enter the classroom and read the iqra or Al Quran 
before class." 
 
Literacy first appeared since the first revelation was revealed, namely the surah Al' Alaq, 

which contained an order to read. Followed by the command to write in the fourth verse. This 

shows that it has long been a culture of literacy that must be cultivated. It is concluded that Al-

Quran and literacy have a close relationship. Learning the Al-Qur'an is the main teaching subject 

for scientific disciplines and is a good deed. Al-Quran literacy among the younger generation 

can reduce deviations from moral crises, weakening of character, and radicalisation. Al-Qur'an 

literacy activities can grow students in reading, writing, and studying the Al-Quran as a 

reference for life. In addition, it can also create a reading culture and increase faith and piety. 

Al-Quran literacy can create a new culture for students: a culture to read, write and study the 

Al-Quran (Chandra, 2022). 

Apart from tadarus activities, MIN 4 Sukoharjo also conducts reading activities. Based on 

the results of observations, reading activities were not carried out 15 minutes before learning 

began but were carried out during learning hours in progress. The teacher asks students to read 

the learning text from the learning book that has been provided relating to the learning material 

being studied. The form of the text read by students is usually narrative text/illustrative text. 

This reading activity is usually carried out in rotation. The teacher will appoint students 

randomly. Then the designated student must read the part of the text the teacher desires. This 

is in line with the results of interviews with homeroom teachers: 

 
"After tadarus Al Quran, the teacher started the lesson. Reading activities are usually 
carried out during the lesson. For example, if there is text or narration in a textbook, the 
teacher will ask one of the students to read the text in turn. For example, during a lesson, 
there is no text or narration in the textbook, no reading activity."  

 
The principal of the school also conveyed this:  
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"The school does not make a regular schedule for reading activities. We submit these 
activities to the homeroom teacher of each class to be carried out during the learning 
process."  
 

Agreeing with this, one student at MIN 4 Sukoharjo also said the same thing:  

  

"Not asked to read before class begins." 

 

This result shows that reading literacy activities at MIN 4 Sukoharjo have not gone well 

because students do not yet have the initiative and motivation to read outside class hours. 

Students still have to be asked to read texts or narratives in textbooks. If, in the learning process, 

there is no text or narration in the textbook, then reading literacy activities are not carried out. 

Principals and teachers also have not implemented interesting reading strategies to foster a 

reading literacy culture. The better the students' literacy culture, the better the students' 

interest in reading (Pradana, 2020).  

 

Supporting Factors for Literacy Activities at MIN 4 Sukoharjo 

The success of literacy activities is also influenced by the readiness of schools to carry 

out literacy activities. The meaning of readiness here is the readiness of school capacity, 

including the availability of facilities, reading materials, facilities and infrastructure, the 

readiness of school residents and other factors that support literacy activities. Factors 

supporting literacy activities at MIN 4 Sukoharjo include school factors, students, teachers and 

parents. 

Several supporting factors from the school include providing reading corners and 

libraries, and extracurricular storytelling activities. Providing reading corners in certain classes 

is one of the supporting factors for the success of literacy activities. The books in the reading 

corner come from schools and students. Based on the results of observations, the teacher asked 

students to bring reading books with free themes to complete the collection of books in the 

reading corner in class. Examples of books in the classroom reading corner are story books, 

fiction and non-fiction books. However, a few students still use the reading corner to read books 

before learning begins or during recess. Based on the results of interviews with school 

principals: 

 
"The school created a reading corner so students would be interested in reading frequently. 
The reading corner can be used as a mini library which can be useful for broadening 
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students' insights and knowledge."  
 
In line with the school principal, one of the homeroom teachers also said: 

"One example of a class with a reading corner is class 1 C. The conditions of the reading 
corner in some classes vary, several classes add posters as invitations to read and provide 
decorations in the reading corner, and some classes only provide shelves for reading and 
putting books. However, not many students take advantage of the reading corner." 

 

This shows that schools have facilitated students to create a reading literacy culture by 

holding reading corners. However, students' motivation or interest in reading is still low. It can 

be seen from the few students who read in the reading corner during recess or before learning. 

Students only bring books to fill collections in the reading corner. The reading corner can be 

utilised with the GLS program at the habituation stage. Teachers can ask students to read for 15 

minutes in the reading corner before starting the lesson. Apart from doing it before the lesson, 

the teacher can also ask students to read for 15 minutes in the reading corner afterwards. The 

reading corner can be designed as attractive as possible so that students enjoy reading in the 

reading corner. The reading corner can increase students' desire to read and knowledge (Purba 

et al., 2023). 

In addition to a reading corner, MIN 4 Sukoharjo also has a library. MIN 4 Sukoharjo has 

implemented a program to support literacy activities by procuring a library for students to carry 

out literacy activities. The library is a space intended for school members, especially students, 

to add insight, knowledge and develop literacy activities at school. The library has a very 

important function for literacy activities, namely as a reference source. Libraries usually have a 

diverse collection of books with various themes regarding learning material. The collection of 

books in the library comes from the school. With a diverse collection of books, it is expected to 

make students interested in visiting the library to carry out literacy activities. Based on the 

results of observations, the collection of books in the MIN 4 Sukoharjo library is quite diverse, 

ranging from learning books, story books and story books. Students can visit the library during 

recess to read books and borrow books. 

Based on the results of interviews with school principals, he said that: 
 

"The school has one library. It already contains various books, from textbooks to non-
learning books."  

 
In line with the principal, one of the homeroom teachers also said: 

  
"Besides the reading corner, a library is provided for classes that do not yet have a reading 
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corner. However, teachers rarely invite students to read in the library. Reading activities 
are only carried out in the classroom using textbooks."  
 
The books in the library are also relatively diverse, not only focusing on lessons. Other 

books such as fairy tale books, folk tales, and other storybooks suit the characteristics of 

elementary school students. One example of reading literacy activities is visiting the library. 

Visiting the library can benefit students, such as growing a sense of liking visiting the library, 

increasing interest or motivation to read, and developing reading and language skills. (Setiawan 

& Sudigdo, 2019). 

Besides reciting the Al-Qur'an and reading activities, MIN 4 Sukoharjo has an 

extracurricular storytelling program. Based on the results of observations, this activity was 

trained by special trainers from outside MIN 4 Sukoharjo following their field, namely literacy. 

This activity is carried out once a week as an extracurricular activity at MIN 4 Sukoharjo. In this 

activity, students are trained to tell stories properly and correctly, and students will learn about 

how to tell stories properly so that students' knowledge about storytelling will further develop 

and increase. 

This result is in line with the results of interviews conducted with one of the homeroom 

teachers; she said: 

 
"There is extracurricular storytelling. Here students can learn to tell stories. Before telling 
stories, students are asked to read and write first the story that will be told."  
 

The principal of the school also conveyed this:  

 
"The school held extracurricular storytelling to foster a culture of literacy in students at 
MIN 4 Sukoharjo. This activity is held once a week and invites experts."  
 
This shows that MIN 4 Sukoharjo has made efforts to foster a culture of reading literacy 

in students by holding extracurricular storytelling and facilitating students by bringing in 

teachers from outside who are experts in this field. However, implementing it once a week has 

not been able to foster a culture of reading literacy in students significantly, so students do not 

yet have the interest or motivation to read without being asked. Students only do reading 

activities if there are activities that ask students to read. The existence of storytelling activities 

can help to improve student literacy (Nurbaeti et al., 2022). 
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Factors Inhibiting Literacy Activities at MIN 4 Sukoharjo 

In implementing literacy activities at MIN 4 Sukoharjo, there are obstacles in carrying 

out literacy activities. Factors inhibiting literacy include school factors, students, teachers, and 

parents. Some inhibiting factors from the school include a reading corner and a library. Based 

on the results of observations, reading corners have not been implemented in all classes because 

the classrooms are not large enough. The number of students is large enough to make the 

classrooms full, and there is no place to set up a reading corner in each class. Based on the results 

of interviews with the principal: 

 
"This reading corner at MIN 4 Sukoharjo only exists in certain classes."  

 

In line with the principal, one of the homeroom teachers also said that  

"Not all classes have a reading corner. One example of a class with a reading corner is class 
1 C." 
 

Apart from the reading corner, the library at MIN 4 Sukoharjo is also one of the inhibiting 

factors for literacy activities. Based on the results of observations, the library at MIN 4 Sukoharjo 

has limited facilities, such as chairs and tables. Based on the results of interviews with school 

principals: 

 
"The library located at MIN 4 Sukoharjo is still moving from place to place and has not 
settled in one place. This is due to the limitations of existing buildings at MIN 4 Sukoharjo." 
 

However, the library availability in schools has also not been able to attract students' attention 

to visit the library to read. An interview result of one student said that:  

 
"Rarely go to the library. Rarely also read and borrow books in the library." 
 
This shows that students' reading interest at MIN 4 Sukoharjo is still relatively low. The 

school has facilitated students by holding a library as a place to borrow books, both academic 

and non-learning. This proves that there are not enough facilities and infrastructure to optimise 

student literacy activities, but there needs to be learning innovation so that data grows and 

optimises student literacy. 

Apart from facilities and infrastructure, the Covid-19 pandemic has greatly impacted 

education changes in Indonesia. Within two years, face-to-face learning was abolished and 

replaced with online learning. Online learning makes students more interested in opening 
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gadgets than opening textbooks. Therefore, the impact of online learning makes students' 

awareness of the importance of reading and reading habits gradually disappear. This can be 

seen in the results of an interview with one of the homeroom teachers:  

 
"Since the pandemic, students have gotten used to going to school online, so teachers cannot 
supervise students' literacy activities at home."  
 

In line with that, the principal of the MIN 4 Sukoharjo school also said:  

  
"The pandemic has significantly impacted the learning process, which has affected 
students' reading skills. Teachers have difficulty training students' reading skills with a 
distance learning system." 
 
In addition, teachers' low awareness of the importance of literacy activities is also an 

inhibiting factor for literacy activities. The lack of understanding of teachers still lacking in 

implementing literacy activities at MIN 4 Sukoharjo. With this, the teacher has not mastered and 

has not implemented continuous literacy strategies according to the allotted time. Based on 

observations, teachers have not used certain strategies to attract and increase students' interest 

in reading. Accordingly, the results of an interview with one of the teachers showed that:  

 
"We asked students to take turns reading the text during the lesson." 

 

In agreement with this, the results of an interview with one of the students showed that: 

 
 "We are often asked to read during class lessons, which is boring." 

 
The results of the interviews prove that teachers lack innovation to increase students' 

motivation to be literate. This shows that the teacher's pedagogic competence is still lacking, 

affecting student competence (Anggrella et al., 2023). One way to increase students' literacy 

motivation is the need for interesting learning media such as the Bamboomedia application 

media (Hasanudin & Puspita, 2017), digital picture books (Yanti & Purnamaningsih, 2021), and 

Interactive Android Based Learning Media (Alfan et al ., 2021). In addition, learning innovations 

such as project-based learning can also develop student information literacy (Saptasari et al., 

2019), so students don't just sit in class reading which causes students to get bored and reduce 

their motivation. 

Another factor that hinders student literacy activities is the factor of students' lack of 

motivation to carry out and apply literacy activities (Sunarmi et al., 2023). This starts from 
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habituation to the development of this literacy. Based on the results of observations, there are 

still a few students who have an interest in reading without being asked by the teacher. This is 

in line with the results of an interview with one of the homeroom teachers, namely: 

 
"Students will not read if asked to read in class. So, the teacher will usually ask students to 
take turns reading."  
 
The higher the interest or enthusiasm of students to read, the higher the literacy skills 

possessed by students (Srihartati & Nisa, 2023). Factors originating from the teacher also affect 

literacy activities in students. Factors from the teacher include supporting the success of literacy 

activities. In literacy activities, the teacher acts as a companion and facilitator. Based on the 

results of observations, teachers at MIN 4 Sukoharjo have played quite a good role as assistants 

and facilitators in student literacy activities. This can be seen from the learning process that asks 

students to read text or narratives in textbooks. This result also follows the results of interviews 

conducted with one of the homeroom teachers. 

 
"The teacher usually asks students to read the textbook readings in turn so that all students 
do reading activities." 

 

In addition to factors originating from within the school, factors from outside the school 

also affect literacy activities, namely factors from parents. Factors from parents include support 

for the success of literacy activities. This is because to foster reading habits in students, students 

need to read continuously, so reading activities are mandatory activities that must be done 

every day. Parents can provide books that attract students' attention to read, and parents also 

need to monitor what activities their children do at home. 

However, economic differences in each student's family also become one of the obstacles 

in the process of implementing literacy activities. Based on the results of an interview with one 

of the homeroom teachers, namely:  

 
"Many parents objected to the appeal made by teachers for students to bring reading books 
to fill collections from the reading corner. Parents are also not firm enough to admonish 
their children to limit playing with gadgets and be diverted by reading books at home."  
 

This is also in line with the results of an interview with one of the students:  

 
"At home, there is no reading room but a cupboard filled with books. Parents rarely ask to 
look for or buy reading books." 
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Based on the results of the study showed that GLS activities were still not optimal. So it 

is necessary to hold seminars or training for teachers regarding implementing good and correct 

literacy activities so that teachers can innovate to foster student literacy. In addition, facilities 

and infrastructure are still not evenly distributed in all schools in Indonesia, so not all schools 

have good libraries. Government attention is needed, especially in schools in rural areas, to 

develop library facilities and infrastructure. There is a need for library management managed 

by librarians who can organise and be responsible for management and library services so that 

the library at MIN 4 Sukoharjo is more organised and orderly. There needs to be a library visit 

program policy for each class so that students' insights and knowledge can develop.  

 

CONCLUSION  

Literacy activities at MIN 4 Sukoharjo have been implemented to the maximum extent 

possible. The success of implementing literacy activities is influenced by several supporting 

factors, namely the provision of a reading corner which contains several books that can attract 

students' attention, and the collection of books contained in MIN 4 Sukoharjo consists of fiction 

and non-fiction books. In addition, the factors supporting the success of literacy activities at MIN 

4 Sukoharjo are also due to the existence of a library that provides various collections of books, 

the enthusiasm of some students to carry out school literacy activities, the role of a teacher as a 

companion and facilitator of literacy activities at MIN 4 Sukoharjo, as well as the role of other 

people. Parents to work closely with the school so that together they can form a child's 

personality that has a reading culture. In addition to supporting factors, there are inhibiting 

factors that need to be considered by the school. Inhibiting factors for literacy activities at MIN 

4 Sukoharjo include limited buildings, which have resulted in the library at MIN 4 Sukoharjo not 

yet settling in one place or still moving around, and reading corners which are still not 

implemented in all classes because the classrooms are still narrow. The number of students is 

sufficient many make the classroom atmosphere full, so there is no place to make a reading 

corner in the corner of the class. In addition, there is a lack of student awareness of the 

importance of literacy activities in everyday life and low awareness of teachers about the 

importance of literacy activities to the lack of understanding of teachers about implementing 

good and correct literacy activities, and parents who still underestimate cooperation between 

parties. Schools and parents to build a reading culture in children. 
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